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Why This Manual 



"Availability means nothing. Aeeessibility is everything:" 

These six words from a classroom teacher sum up the need teachers and students have for 
immediate access to instructional video materials. Teachers don't want to wait. They do 
want to control when and how instructional media will be used. 

Among all the visual media, instructional video has the advantage that it can be broadcast, 
recorded bfPair, duplicated, and circulated^ all of which contribute to ease of use. Video 
programs can be shelved in the school building's media library with bthei learning 
resources, ready for immediate access by the teacher. 

But accessibility means more. It rnust be easy for the teacher to fit a program into daily 
instruction. Teacher's guides help by providing pre-: and post-viewing activities and pro- 
gram synopses, but they usually lack an important link to what happens in the classroom. 

Cdrrelatidh improves ITV use 

That nii&sing link is a dbcumerit that correlates the instructional video programs available to 
the teacher with the curriculuniguideHne^ the teacher is expe^^^ to follbw. Many instruc- 
tional television and media agencies haviej^^aHzed the impoitanee of such correlate docu- 
ments. They have found that, with^tiie correlations, teachers increase the quanHty and qual- 
ity of instructional video they use because they can more wisely select programs that match 
their classroom activities. And this is true whether the programs are available via broadcast 
or cassette. 

Sevefaj states_ have undertaken major correlation activities. Some scfiool districts have 
done the same. Because of its interest in increasing the use of instructional video pro- 
grams, AIT felt it could help other instructional television agencies and school systems 
develop their own correlation documents by publishing this manual, which describes a 
simple, but effective^ model for creating Iccal curriculum correlations. This model has 
been used successfully during the last six years by all the school districts in Maryland. It 
was developed by Robert J^Gunlher, Chief, Field Services Branch, Division of Instruc- 
tionS Television, Maryland State Department of Education; 

A draft of the manual was reviewed by Elizabeth Nocera Beebe^ Director^ Instructional 
Services, WGNY-'K, Syracuse^ New Yo^ and Ed L. Kaufman, Director of Instructional 
Programming, WVPT-TV, Harrisonburg, Virginia 



AlT hopes the information in this manual will help instructional television agencies, 
instructional media departments, and local school systems collaborate to produce useful 
correlation documents for teachers to use. 
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February, 1986 



This publication is a how-to manual. It does not pretend to be otherwise. Cbn-elating 
instructional television (ITV) programniing with local curricula is na bi^ deal. It has logic 
that escapes few. It has no grand mystique. It is not expensive. It is easy to do. It mast 
be done. 



Table of Contents 



Foreword ii 

Iritroduction iv 

The Buy-In 1 

The Players 1 

The Funding 2 

The Timing 4 

ThePlace...:.. ................................................. .................................. 5 

The Keeds 6 

The Look 7 

TTie Workshop ..................................................................................... 9 

The Handout.................................... .................... ................................ 10 

TheRepeat il 

The Summary 11 

Appendixes 

Appendix A. BreScoutof Progiammihg Related to a Gumculuih .... 15 

Appendix B. Correlation of ITV Programming with Units from 

a Local Curriculum Guide 17 

Appendix C. Correlatidn of ITV ProjgrairuTiing_>^t^^ a Locally 

Adopted Textbook and Scope and Sequence 19 

Appendix D, Cover Pages from Sev^eral Local School Distncts* 

Correlation Dociirnerts...................................................... 21 

i 

-iii-g 



ihtrbductidh 



In the early 1973s, I wrote and produced a television series on how to use television in the 
classroom. In one program, educators from all levels of school systems were asked^ 
"What's the biggest problem in using ITV?" Probably three out of five rissponded, 
"Scheduling! It's the wrong time of the day/c^ay of the week/week of the mbnth/mbiith of 
the year " 

They were right. With rigid broadcast schedules, teachers had little flexibility. Now, with 
videotaping facilities in most schools, the scheduling problem, while not a dead issue, has 
diminished. 

We have plugged a hole in the dike with videotape^ but a new leak has appeared. Today 
many teachers asked about the biggest problem in using ITV respond, "I don't have riwe to 
use television. W have a new curriculUm./Thefe is a big emphasis on basic skills./The 
kids have to pass the new reading-writing-mathematics-citizenship-whatever test.yTHere are 
so many objectives to cover." If asked "Are you aware that there are ITV programs that 
home right in on those units, goals, objectives, and competencies that you have to teach?," 
teachers usually answer "No" So, there we have it: an awareness problem, not a riwe 
problem. 

Time dbe5 present a problem. Not every teacher will look through the ITV agency's 
catalog or schedule, pick out a bunch of potentially usable j^rogramming, go to the 
librag^/media center series study guides, and match each program with the local 

curriculum guides, scopv;s and sequences, and textbooks. That takes a lot of time 

Wouldn't. it be nice if a document from the: scliobi system's curriculum office could save 
the teaeher a great defl of ffiat time? It rnight say something like: "If you have to teach 
your seventh-grade unit cm rocks ^ you 11 find that program four from this ITV series, pro- 
grams fourteen through sev^^ that Trv series, and programs eight, fifteen, and 
twen^ from another series are about rocks." Such a timesaver also would increase 
teachers* awareness of how ITV programming is related to what they must teach. 

It could da n^re. Teachers of one subject often miss ITV programs that could be very use- 
ful totfiem, because the programs lie buried in a series with a different label. These pro- 
grams need to be fetched out and identified. In addition, teachers can waste time by using 
an entire series even though not all its programs fit the local curriculum. Citations Should 
be made for those that fit, and those programs that do not should not be used. What we 
need is a timesaving-awareness document 

Bob Gunther 



The BUy-lh 



Gurriculurri specialists in school districts are not always the people who push to match 
learning resources with learning objectives. To be sure^ some curriculum guides list addi- 
tional books and periodicals, films, filmstnps, andeveri video programs related to units of 
study. However, because of the ebb and flow of these resbui^es over time, the specialists 
who prepare these guides usually &hy away fmm correlation listings, so_ that the guides can 
be relevant ^or abciit ten years. Because of Hiis liedge,^^^^ for the correlations 

usually rests with the ITV specialist. This person, whether working in the media arm of 
the school system or as the field representative of an outside agency, will bear the weight of 
convincing the cumculum sp^^^ the need for correlating the television resources 

with the curriculum and will have the responsibility for making it all happen. 

It won't happen unless the local curriculum leaders buy into the concept. This buy-in 
means eommnment. As you will see, this commitment from the curriculum specialists will 
be heeded for all phases: organization through dissemination. 

Use ail strategies 

The arguments fe^ increasing ITV/s relevance to curriculum objectives, saving teachers* 
time, and using television resources efficiently should garner the support needed in almost 
all situations, pm-ticularly if the cost is small and the time is short. But not all parties will 
play. There probably will he a school district administrator or an iridividualsuhject special- 
ist who is unwilling to make a conimitmerit to the prdjeci. If you enebunter such resis- 
tance, let it be for a while, and go on to the othex players. Be prepared for a surprise later: 
niere will be a time when a report can be ciDmpleted that wll show subject zi^z correlations 
between ITV offerings and the eurrieulaof a number of school districts. It is amazing how 
forrrierly non-participating assistant superihtenderU^ directors of instrciction, and subject 
specialists sit up and take notice when such a report is presented to a collective meeting of 
them and their peers. Be prepared to use all strategies. 



The Players 



Superintendents 0f scliool systems are usually pretty nice folks — bright^ well-educated^ 
and personable. Unless the system is very small, however, they are not the ones who will 
facilitate an ITV correlation. Preparing budgets and answering questions from the news 
media about students' SAT scores will come first. 

Persuade the major mover 

In most ea^es, anotfer person on the cental office staff is the major mover within the 
system^ Hehtifyi^ be the most important single item on the fTV si>ecial_- 

ist^s checklist (whatever the objective). Almost without exception, this person is called the 
assistant supHsrintendent or director of curriculum or instruction. If this person buys into 
the concept^ the rest of the staff will too. 

Make sure that this curriculum leader understands all the benefits that will result from the 
correlation activities, and theA follov/ his or her lead for getting: the syst subject 
specialists to follow suit Yes, the leadership of the curriculum leader is important to the 



project, but the real work arid the burden.for making it succeed will fall into the laps of the 
subject area specialists— unless, of course, the school district is too small to Have them; 

Involve the subject specialist 

The cCK3rdinator/sUF^rvisor/sFH5cialist of a subject area is the one who will carry the bail. 
This key player will select the cdn^Hatibn worktop participants, su curriculum 
riiaterials (you have to.have s^ programming to), make logistical 

arrarigemehts, aridm^e the resulting docurnent v/ork with teachers; Once this specialist is 
involved, the curriculum leader fades into the background a bit, to be called upon later for 
such_ things as print funding, document endorsing, and staff development related to the 
correlation. 

Most content people imderstahd the logic of the awareness document and are quite willing 
to cooperate, esp^iaUy wiien thej realize how little work they have to do in its preparation. 
What they must realize, however, is that their efforts in producing the document pale in 
importance when stacked against the dissemination work that needs to be done. The ITV 
specialist, whether from within the school system or from an outside agency, cannot get to 
teachers with the same authority as can the subject supervisor. 



Find the right teachers 

The perfect people to do the cofrelatiori digging arid matching are teachers who have experi- 
ence with more than one grade level Md hav^ served in aiumber o^^^ writing 
efforts. They know the content and the kids .: If correlating ITV programs means matching 
the uriknown to the known, the known must be the subject matter and the students. 

The key teachers often can be freed during the school year or are accustbriied to being avail- 
able for sumnier workshops. Avoid teachers who are just looking for workshop money or 
credit, who dorit have a track record in curriculum writing, or who just want a day off 
from teaching. The content specialists know who the good ones are. Use their judgment. 

Enlist the ITV coordinator 

One playef:^ who may or rilay riot play a lead role in the correlation activity, should act as a 
facilitator for the prdjecL We shall eaU this person the In many cases, 

school systerns are ser\^ed by outside ITV agencies and have appointed someone on staff to 
actas liaison with those^outside resource^^^ This person could be anywhere in the school 
systerh's hierarchy: _ dir« subject specialist, general supervisor, media 

supervisor, ITV specialist, or a ten-month school-level media specialist housed at the toard 
of education. At any rate^ unless this coordinator is the curriculum leader or the subject 
supervisor^ he or she should be the logistical expert for the project and the behind-the- 
scenes player who sees that everything gets done. 



The Funding 



when the ITV specialist first meets with the key playei'S in the initial planning stage^ the 
chief questions asked are not "Is this idea ariy gocxi?" or "Will it increase the use of these 
resources?," but "How much work is it?" and "How much will it cost?" 



The answer to both i^s ''Not mucfi^' There really is not a great deal of work required, and 
surprisingly little exp^^^ cost out the involvement time of all of the 

players in the coirelation flow in addition to the expenses for videocassettes and teacher 
guides used in the workshop, but that would be foolish. The only money that counts is 
what's needed to pay for teachers (the "matchers") and printing. 

Paying for the matchers 

For teachers to be involved during the school year, substitutes need to be hired to fill in for 
the days needed. (This is the least expensive way to go. Per diem costs for Saturdays or 
summers wiP be higher.) If the school System has bought into the concept, it will prob- 
ably provide such funding. Only if there is a problem should the ITV agency cover it. We 
are not talking about big bucks here. If the school system has bought into it, it should 
BUY into it. 

Workshop monies are. a regular itentin schbbl district budgets. These funds should be 
tapped for the correlation activities. JBlannirig for summer workshops should begin in the 
fa)l when budgets are being framed. If planning is delayed, the correlation workshop could 
end up competing for already limited dollars with other activities that might have a higher 
priority. If the local education agency cannot fund the workshop, then the ITV agency 
should be prepared to do so. 

If the ITV agency has to cover fliese expenses, several things should be considered. Often, 
teachers have negotiatedcontracts that call for a certain per diem. Find out the amount, and 
budget accordihgly— for so many people for so many days at such and such per day. 
Also, if the rrv agency *s bureaucratic budget procedures run at a turtle's pace, it may Wish 
to contract with the school system to pay the teachers through its own channels and then 
bill the ITV agency for reimbursement. Everything shbuld be done to see that the work- 
shop participants receive their pay as quickly as: possible. In the long run, these people 
may be the correlation's best missionaries. Treat them well. 

Paying for the printing 

The other cost is for printing the documents. How much? It depends on the format^ the 
number of copies to be printed, and who will print them: the school system, the ITV 
agency, or an outside printer. Again, if the district has bought into the_eoncejpt, it should 
bear the printing costs. Our ITV agency has never borne the printing costs for these 
documents. 

Some larger school systems have their own priritirig facilities. Great! Some mus 
such tasks. Not so gitat. This raises the costs and can lead to the major money snag in the 
process. It the sehcHDl system ean^t do it alone, the ITV agency will have to get it done. If 
the ITV agency Ms ite^ ovt^n printing facilities, that will help, but the ITV folks will be play- 
ing flieir trump card: paying for the correlation. And that really messes up the buy-in phi- 
losophy. It isn't that the ITV agency should be stingy. That's not the point. The point is 
that tlie final product should be in and of the school system. Every scrap of it shbuld have 
the school system's label. Do everything you can to have the system fund the whole thing. 

How much will it cost to mount a summer workshop to correlate ITV programming with, 
let's say, a science curriculum? Much depends upon the school system's standard per 
diem, but, for argument's sake, tiy six teachers at fifty dollars a day for two days ($600). 

How much will it cost to print the document? It depends. 



The Timing 



Mxxst rrv operations have their act together for the upcoming school year sbrnetime in iate 
wihten W^U, inay^^ whole_ act isn't set and polished^ but prdgrammiris decisions have 
been made, and some on staff are busy leasing programs, setting schedules, ebbrdihatirig 
print and hoping that indigenous productions will be ready for fall showing. When video- 
tape samples and at least drafts of teacher guides are in house, the time is ripe to line up 
correlation activities. 

Cbhsider key dates 

Planmng should be based upon some key dates. When will the local curricula be final for 
the upcoming school year? When wiU several pjbgrara samples be available on videotape 
for each ITV series? When will cbatent outlines, drafts, of final teacher guides be avail- 
able? When will.curriculum speeiafists and teachers_Be available to do the matching? When 
will the print facility be up to its earlobes trying to meet other deadlines for the new school 
ye^? Remember, if the correlation documents are to be Ir. teachers' hands when they begin 
the teaching year, planning must begin early. 

Arrange for samples 

As soon as the.decision has been made to lease a new series, arrangements should be made 
for at least several sample videotapes. Actually, such samples already should be in hand if 
review and evaluation procedu^^^ have led to the series' selection. If the programs are 
being developed by y^our ITV agency, the producer should be nagged to put something "in 
the can" for the correlation. 



Wait for desenptbrs 

Yoii can do little matching to cumc^ objectives until you have a good idea of the objec- 
tives and content of eax:h ITV program. Too often, ITV agencies decide to acquire pro- 
gramming before adequate print support is available. Few educators are willing to buy a 
pig in a poke, and they should not be conned into doing so. If adequate descriptors are not 
yet available for a program or series, postpone its correlation until they are. 

Match to final curriculurn 

Don't try to match ITV programs to a curriculum that is about to change shortly: Time will 
be wasted, and teachers could be confused by two conflicting documents^ Wait! Also, 
wait for the final version of a new curriculum guide. A final draft before printing will do, 
but avoid matching to something that could change: 

Find tfie best time for teachers 

A very important consideration is when schcMol system personnel will be available to de- 
velqp the match. 



• Key people might not be available during the school day. Hiring substitutes may be 
the least_expensive alternative, but some school systems have strict policies regard- 
ing release time for teachers. 

• After the school day is a rotted teachers will be tired, the activity will be 
drawn out, and continuity will become a problem. 

ERIC 



* If the ITV agency is paying for the ecnsultaht ser/iees of these teachers, perhaps 
Saturdays can be used. But this, tod, strings things out. Consecutive days devoted 
to the activity have proven to be the best way. 

• Summer workshops can be a good time, when teachersiare free of other taska. 
However, sumiiieris the tight dme: for printing deadlines. activity is to occur 
after the school^ar, choose the first week after school is out Good teachers are 
still on a roll. The curriculum is still on their minds. Most wo I't be tied up in 
summer jobs yet, vacations j)robably can be planned later, and you'll have as much 
slack as possible for printing. 

Allow time for printing 

Printing the thing can be a major headache. School systems that have their own printing 
ser-fces always seem to_5e_5^^ and August. Many school systems have a 

nurnoerof curriculum development workshops cooking at that time, and all subject special- 
ists want the results typed and printed to be given to teachers when school begins in the 
fall. Often, this creates a logjam on a secretary's desk or at the prijiting press. 

Me niore lead time you have, the off you are. The bottom line is that the conrelation 
document or documents should be ready for dissemination when teachers return for in- 
service meetings in (tie fall. 



The Place 

Long, long ago, before lightweight, over-the-shoulder VCRs and tiny tapes, I would bring 
groups to the rry agency's facilities to watch quad tapes for correlating. But nov^, v^ith 
veo little to lug to the hinterlands (where local agencies supply the television sets), I prefer 
to have the workshops on the school person's own turf. There is some romantic vSue in 
surrounding teachers with the trappings of television production, but it's better to giv^the 
participants the home field advantage. Besides, fravel expenses can be saved if they meet 
in the district. 

Whether the workshop is held at the board of education building or at a school, the weather 
is a factor. In hot weather, insist on air conditioning; Greature comforts are very 
important. 

try for several areas 

If only one subject area is being tackled: at a time,, a common meeting area will be needed 
for coffee and such, orientation, and: whole-^^roup matching. In addition, several small- 
group arieas should: Be provided nearby:_"Nearby" is the key word. Try hard for this, or 
take frack shoes and be prepared to be very tired ac the end of the day. 

Sometimes the only place available is one large room; Use the corners: Place TVs so that 
sound from: one group does not intei fere with the other groups. This is easy on the feet but 
reinforces the hatred of open- space schools. 
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Stagger the matches 

The sanity of the ITV .speci^ist can be tested sorely if more than brie subject correlation is 
going oil at the same time. Df course, if there are numerous specialists^frqm the ITV shop, 
fiiis is a snap. Usually, fliough, one person has to doit all. Try, in piaririirig, to stagger 
ffienmtches to f^uson one subje If not, the ITV specialist will be spread thin, 

and that could shortchange the document, the teachers, and the students. 

There is much psychology at woifc here. Make the curriculum people comfortable by 
having:Hiem work in faniiliar surroundings. S the setting to put all participants at ease. 
Do eveiythirig you can to make the workshop move efficiently. The importance of facilities 
must not be overlooked. They matter. 



The Needs 



Moslschooldistrict content supervisors arc suipnsed when they learn how little they have 
to furnish in the way of equipment and materials. Try to get the district to furnish the 
equipment at the workshop site. 

• Ask for three rigs^ videocassette players, TVs^ carts. This^hould provide enough 
flexibility for any groupirig situation. If the equipmerit is at the site, the ITV special- 
ist has less to lug. 

• What tape format? Halfrinch wins every time. It will take five boxes to haul three- 
quarter-inch tapes for every one box needed to carry half-inchers. 

• A chalkboard is handy. 

That^s it, except for one pjece of advice: Fve found that it's wise to cany a backup VCR in 
the trunk along with a variety of cables, connectors, and extensions. 



Ask cohteht specialists for curriculum materials 

As for materials, the content specialist mustsupply all paiticipa^ cuniculum guides, 
textbooks (includinj teacher ^ifiqns), and sequence documents. Make sure that 

the whole kindergarten through grade twelve range is covered. Much time can be wasted at 
the workshop if the content specialist has to run off to another part of the county to fetch a 
forgotten guide. Work sheets that reflect the format also are helpful, as is other good stuff 
such as paper and pencils. (See materials list) 

Check your own list twice 

In the lap of the ITY specialist rests the responsibility to bring everything related to the tele- 
vision resdurces. Check to make sure that all is packed. A forgotten cassette may take a 
two-hundred-mile drive to retrieve. 



Equipment arid materials list 



1 . sample videotapes for all programming 

2. half a dozen study guides for each s^^ 

3. a breakout of all series related, ta a curriciiium (see Appendix A) 

4. broadcast schedules from the ETV ageriey 

5. other dbeumeats deseribirig the ITV agency's services 

6. curriculum guides 

7. textbooks and teacher editions 

8. scope and sequence documents 

9. TVs 

10. VCRs 

11. car^ 

1 2. cables and connectors 

13. extension cords 

14. chaHchoard 

15. worksheets 

16: blank paper and pencils 

17. eyewash 



The Look 



The K. I: S. S. method applies here (Keep It Simple, Stupid), One's first tendency is to 
make these documents IMPRESSIVE, S^^ tomes that 

pate' irrV programs with every competency that moved. Bhe juefvcorrelatioh resulted 
in aiMde-spined, three-ring, loose-letf binder of two hundred and some odd pages match- 
ing ITV lessons wiffi ajchool sy&tem-s K^^ What a waste of 
time and money. How many teachers would wade through such a thing? 

Make the document simple. Make it clear. Make it atti^ctive. 

Before getting to the innards of the dS:ument, consider the look of it. Should it be in- 
cluded within the cuniculum guide? Gould collection of various curricuIum/ITV 
matches bound together as a catalog of television resources to be used as a reference book? 
Might it be M index-tabbed se^^ catalog or schedule? 

Would it be produced best as a pamphlet or mimeographed collection of pages related to a 
specific cuiriculum? Whatever the choice, it should be based on what is most comfdr^ble 
for the system and the teachers who must use it. The decision rests with the content folks 
witliin the school system. 

In tfie curricuturh guide? 

Philosophically, the ITV match should be an integral part of the curriculum guide. Teach- 
ers should be able to cross-refer with ease between teaching objectives arid teaching 
resources. The drily drawback is that many cumculum guides a^^^ with 
rid flexibility for regular: upHdatuig. If the cuiriculum guide is nafled together, avoid burying 
ITV references within its jpages. Too often, long periods go by before these^uides are 
revised. Little is worse than referring a teacher to a television resource that was dropped 



o 
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ten years ago. If the guide is in loose-leaf fornix it is open for updating. Just be careful to 
have the ITV citations far enough apart fr:>m the other content that they can be pulled, 
revised, and replaced. 

In a loose-leaf collection? 

TTie collection approach has been used with some success. Simply , it is a loose-leaf binder 
of al' of the local curricuium matches^ which can serve as a reference ^ook. The red fiag is 
that they should be collected either at the school or district level and updated very carefully 
each year. If did references are not palled and new ones inserted faithfully, things can get 
but of hand in a hurry. 

In the ITV schedule? 

Similarly, curriculum matches could be printed the same size as the ITV agency's catalog or 
schedule and inserted into the Ibbse-lelf binder as the school district's own section. The 
index, tab shbuld be_ a color that will call attention to itself. Ideally; teachers should turn to 
this section first to find out what ITV programmihg is related to their curricula. 

As a separate document for each svbject? 

Perhaps the most widely adopted format is the separate subject area document distributed 
by the subject speciadist This cr^ be the stMdard rniriiebgraphed list, or it can be unique 
and call attention to itself. Such an attention getter often t^es the form of a pamphlet, 
brightly colored and simply worded. It is "pickupable" and readable. 

Decisions have to be made about cx>lbr-cbdirig subjectareas_(sb_cial studies supervisors 
never seem tb like red br pink) and whether to have separate elementary, middleyjanibr 
high^ and senior high documents. Also, care should be taken regarding the information 
that is derivered^on the cover page; Tfungs such as subject area, grade range, directions for 
use, and the current school year dates should be included. Again, K. L S. S. 

keep content simple, tod 

Nbwlb the guts bf the dbeumerit^ It's impbrtaht hbi to get too complicated when matching 
an TTV prbgram to something The -complexity of the curriculum guide_ofteh_determihes 
the match; Many curncolom giiides_are broken down into grade levels, units, goals, objec- 
tives, concepts, sub-concepts, and competencies. Sometimes code numbers are used, and 
the guides are so complex that one wonders whether teachers ever take the time to search 
through them. 

Match ITV progr^s to the larger level and unit designation may be 

enough to guide a teacher to the television resource. Later, the teacher can delve into the 
ITV study guide for more detail. Keep it simple, and it will be used. Make it complex, and 
it will look good on the shelf. 
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The Workshop 



lii: my experience with a state network's bne-charirie], school-day sehedule^ edirelatibris 
take two days for science or social studies^ one day for reading/language arts or mathemat- 
ic&, and one-half day for art or music. Much depends upon the scope of the ITV agency's 
offerings. 

Explain rationale, procedures 

Whatever the length of the workshop, the: subject supervisor, the ITV specialist, or both 
should begin it by presenting the rationale for the correlation: Next, ffie_fomiat of the docu- 
ment stibuld be described by_the subject j^isoh. This will give direction to the notetaking 
activities to follow. Democracy in action is _a_ wonderful concept, but if the teachers are 
given the responsibility to discuss and choose the format, hours can be wasted. Such a 
decision should be made by the subject specialist beforehand. 

The procedures should be explained next: All participants should understand that they' 
doni have enough time in their coll^^^^ careers to look at eveiy program in each ITV 
series.^ Therefore, they will jock at one sample program with^ perhaps^ a second^ if 
needed. After viewing the sample, they will have to walk their way through the teacher's 
guide a program at a time^ matching the objectives and content of each to the curriculum 
guide's grade levels^ units, concepts, or objectives. 

Qccasionally a series of programs cannot be judged from one or two samples. TTiis is rare, 
but it can happen. If a series cannot be correlated until all programs are viewed, arrange- 
ments will have to be made to view them at a later date as soon after the workshop as 
possible. Such a situation is rare. Efforts should be made to keep it so. 



Start with whole-group matching 

For openers, choose an tTV series that crosses a wide grade-level span. This eriablesJte 
teachers to try a match before they hav^s to break up into smaller grade-range groups. Tell 
them that, after viewing the sample television program, they should ask themselves what 
are the highest- and lowest-grade studeiits to whom the program would appeal. Tell them 
that the sample is similar to others in the series in its grade-range appeal. (If this is not 
true, show more samples to illustrate differences.) 

After they determine an appropriate range. Have Ihe participants look at the sample pro- 
gram's objecti ves and content in the study guide. How are_they related to those in the cur- 
riculum guide? After the teachers have i&htified and noted appropriate levels and such for 
the sample, have them use the study guide, starting with the first program, to match each 
program. 

After the group hacks its way through the scries together, thej)artici^ants should have 
estafelished a rhythrn for matching^^t^^^ that will be assigned. They 

should be ready to break into t^^^^ grade-range groups, with each group assigned a 
recordei whose notes will be turned in to tliC subject supervisor at the end of the workshop. 
The procedures established within the large group should carry over to the small groups. 
The ITV and subject specialists should table-hop from group to group (not together). 



Impofiarit: keep the subject specialist in the workshop 

Some subject specialists have been known to leave a while to attend to something else, 
keep them there. The teachers will have some questions about content or procedure that 




the.rrV specialist either cminbt or should not answer. This could result in delays, and the 
workshop time plahhe^might not be e^^^ Besides, if the subject person has bought 
into the project, the "something else" should wait. 

The lTV specialist should try to brchesteate the workings of the groups to introduce as 
much pTdgramimng asj:^ssible: Ease the teachers into viewing the program raing. Re- 
member, fliey have been chosen because they know the curriculum. It is unlike'.y that they 
will be familiar with all the ITV series. 

There are times wHen ffie ITV speeiSist has to practice creative grouping. Primary, inter- 
mediate, iraddle/juhior high, and senior high grouping will be natural, but sometimes the 
intermediate teachers should team with the middle/junior high group for one series while 
another series requires them to get together with the primary folks. Experience with 
musical chairs is a must. 

Check group recorders* notes 

While the content specialist is table-hopping, the group recorders' notes should be checked 
to see that all are conforming to the format. If notes are not right, there will probably be 
enough time to modify them before the workshop ends. It is critical that the subject 
specialist be given finished notes. If not, long delays in the process will occur. 



Matching to textbooks 

Up to this point, it has been assumed that the match would be between ITV programs and 
the units and such from a written curriclilum guide. Some school systems, however, have 
what might be called a textbook curriculum.: CSniraljoffiee folks have ehesen texts to Be 
used for each subject area and for each grMe leveL These books become the courses of 
study. There, is rid mystique in doing this kind of match. Simply correlate ITV programs 
to chapters of books. Scope and sequence charts sometimes are provided by textbook pub- 
lishers. These are valuable and can give a good deal of direction. Let tJie content specialist 
determine the extent to which the scope and sequence should be used in the correlation. 



The Handout 



Projects funded by^ederS grants most often have built-in dissemination components. The 
feds know there^s more to it than making it. The product has to be marketed. So does the 
correlation document 

After the worksh^op Se given ta the subject specialist, after the notes are typed, and 
after_aic typing ispnnfcd must happen than sticking the document in teachers' office 
pigeonholes. This may be the most important step of Si: making people aware of the 
awareness document. 

Spread the word 

Strategies must be de /eloped between the subject specialists and ITV specialists to make 
the most of their effoits. In-service meetings for teachers and principals before ischobl 
starts^ school-by-school faculty/department/grade meetings, and subject-area workshops 
are but thite ways to spread the word, which needs to be spread thickly and often. Gnce is 
not enough. 

, -10- 
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Media specialistyiihrariahs also should be involved to make faculties aware of the global 
nature of the documents. If the media center is the wellspring oif all teaching-learning 
resources within is the media specialist/librarian not the first beneficiary of the 

coirelations? How better to answer the teacher who asks^ "What do you have to help me 
teach my unit on life in the (xean?" 

Push and shove. Use every marketing device you can think of to make these matches start 
fires. 

Use facilitators: grade-level chairs mSce elementary teachers aware, subject-area chairs 
make secondary teachers aware, and media folks make eveiybody aware. Blend their 
talents. 



The Repeat 



After matching prograras wiffi aU feal cumc^^^^ ITV specialist is in a maintenance 
flow; Eaclr spring, when the tele^^^ the upcoming school year has 

been determined, sample tapes are in house, and print support materials are available, it's 
time to update your correlations. At this pointy groups of teachers need riot be called in, 
unless that's the subject specialist's style. 

The easiest way to do it is to set up a day in the loc?l school system during which various 
subject people parade in to look at sample tapes and guides of new programs in their areas 
to determine where they will fit into the next year's revised documents. 

Weed but first 

Qne hint: _The ITy specialist should go through last year's documents in advance to weed 
out those programs that will be dropped from the new schedule. The subject specialists 
will be eternally grateful for this relief. 

Remember printihg schedules 

Such activities should be scheduled as soon as possible in the spring to allow for printing 
time, so that the revised documents will be in teachers' hands when they come back to 
school in the fall. 



The Summary 

So, there j^ou have it With the ITV specialist's help^ the local school system supplies the 
teacher with a document that matches television resources to the curriculum. The teacher 
uses this document to identify specific programs, obtains the ITV sludy guides to gather 
more information about the content of the programs, and consults the programming 
schedule to determine their availability; 

The teacher becomes aware and spends little time doing it That's what it's all about 
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Appendixes 



Appendix A. Breakbut_of Prograihihihg Related to a 
Curricuium 

Appendix B. Correlation of ITV Programming with 
Units front a Local Curriculum Guide 

Appendix G. Correlation of ITV^PiOgrammihg with a 
Locally Adbpted Textbook and Scope 
and Sequence 

Appendix D. Cover Pages from Several Local School 
Districts' Correlation Documents 
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Appendix A 



ITV Prdgramniing 
Scienee/Mealth/Safety 



Sggge sted Grade Flange 



Series Title 



K-2 
K-3 

1^3 

1^3 

2- 4 

3- 4 
3-5 

3- 12 

4- 8 
4^8 
4^8 
4-3. 
4-12 

4- 12 

5- 7 
5-9 
5-12 
6^9 
7-9 
7-12 
7-12 

7- 12 

8- 12 

9- 12 
9^12 

10^12 
10-12 
10-12 



Ripples (selected programs) 

•Way To Go 

All About You . 

Well, Well, Well, with Slim Goodbody 

Up Close and Natuiai 

Exploring the World of Science 

The Inside Stoiy, with Slim Goodbody 

Here and there in Maryland: Field Trips 

(selected programs) 
Voyage of the Mimi 
Gbrnmunity of tiving Things 
Afloat and Aboat 

Truly American (selected programs) 



The Many Worlds of Nature 
Mulligan; Stew : 
Jackson Junlijor High 
Terra: Qur^'orld 
Consumer Squad #8 
Whatabout 
Sci-Fair 

Spaces (Careers) 

On the Level ; 

Universe and I; 

Newtbn'sApple 

Not Another Science Show 

Dimensions in Science: Chemistr>' 

Dimensions in Science: Physics 

Tomorrow's Families 
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SKIN. MUSCLES. AND BONES 

rti$ l/iiHi Story WHh tm CodiM^ 

No. < If|e.[earnfftaf Wi/s^ 

^PM^.Spi of W Bones ancf 

i//i6off(rou _ 

No. < Mo^e T^'•se Mjsc/es' 

mCE--£RABM 

CILLS AND SYSTEMS 

SioiCOpI 

No. 2 Ce/te 

^o 9 Ja^baMp ^M.: 

No W yovj Heart: Jhe Mighl^ Musdo 

So. 2 Lobii- inside fese/f -_ 

Wo 2 j^ie flreaf^ of ijte: r^e fns/de 
Sfof}' of ResDiraflor? 
m No. 3 Down, Dom Oom: Jhe inside 

S(Ofyo/Drgesl«n 
a IVo fi [ftfc Body S^pftonyjfie Insitie 

« SforyofyoiirkVho/e0od/ 

Kf ri I rfiri h WiryiMt m Ir/pi' 

fjj No. U Jhe Johns Hopkins Hosp tsi 

11 ENERGY 

Wo. 4 Ms^/anflf Sc/ence Cenfer 

Cbni/nilhlfir of Uvllig JhWgi' 

No.U Energy Ongins .... 
No H inerg^ Use Bnd Smge 
,Vo l5 Energy 0/sirtoon 

?io. 3 flinewafile Resources 
No. i Non-flenekvaS/e flesoDrces 
Ma 5 Emgf .. 
.. No. 6 fnerg/ 4/fernaf//es 

ECOSYSTEMS 

/iinandThtri in lii$r^lin&. 

No, IB M Nai/onaf Apnp iri 
Bslfimore 

No.24 inird'diicficin fo L/fe tones 

No.ii JhB MIc 

MS fomt Pirns 

'No27 fnstArimii; 
Al No 2S Ihe Mnff 

Cl flo29 0esBnPi9nts 

No 30 OeseriAn/ma/s 

No.3i Jungle P/anfs 

No 32 ing/e 4fl/ma/s 
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r/MiMifl/Krorfdi of Nilun 

No. 3 ffie Marsft 

No. 4 {nwronmenl Man/pu/af/an 

GibKopi 

^Q, 4 l(^M/Wsand/ln;rna/s[;vo 

5 /lc/apfa(fons._:_._ 

6 M:Na(jra/8aJance 

No. 7 fntfan^^rBdipec/os. ... 
No. S Fronfiers in ff^e ftospfiare 

(/pCioMiridMiiurir 

No. 3 tels. . 

No. 5 Frogs; Toads, and SBlBinMrs 

No. .5 JiirtlBS. 

No v. UBifithemaf fom 
No\2 JhsPond . : 

No, 15 Oi/fS/de VoDr Door 
Com/nun/tyof LMr\j Ihin^t' 

Ho. i Succession 
No -5 B'ests 

No. 17 CmpeWors arid FtMstofs 

AN EOUCATIONAL PROGRAM CONCERNING USE & 
ABUSE OF NON-FOOD SUBSTANCES 

Jh9 Ml 5(07, Hf/t/) ^'i'n Goodtx)d^ 

No 5 T^e Smil Parrs ^rte /nside 
Storyoiyour Bm&Nemus 
S/sfem 

jfKlfion Junior H/ghl 

(Tfifs ser/es Cou/d £ie used./n areas m 
a.'co.^d/ ate ($ n'eifaien!| 



f^tJTRlENTS 



MginSltw; 

No I JhBGLe.BlMmnJLii On 
No. 2 i.oo*(:/ns/de. bourse// 
No, 3 Jhe tefiam Man 
No 4 GeW/ng .M/iro.ge'fter 
Nc 5 Cpynt.[}o«^n4;4.j.2 
No 6 r^eflacer tolosf H/stdge 



■Progrms are av:a//afiie from^ jfie j. A M S _ Medja 
l.j6rar_y Consu// ^Ou^ /nsf/ucfiorta/ and I'/oeorape 
Cjia/og iot ordering prndufes 



I 

s 

|Z 

0) 



ly 
1 

J 

y 
g 




Th.is bfOcHore hai!)efladesigned;to5ssisl tfiachers in 
selecting and. using. ITV programs presented .by Mary.- 
land.lnstrticlianal TebvisiOT Corimiltees oi classroom 
leaclters, aspaMfnent chairmen; ^nd supervisors ha^e 
seiecied specific ITV programs ir m\t\\ ihe Baiiirtiore 
COQMy cuffiCijlum; 



SCIENCE— KINDEHtiflflTEN 

SCIENCE THROOGH THE KINDERGARTEN YEAP 

Nc 15 Take a Good Look 

HMlthfood, Air A Wtttr 

M *66uJ you - - 

No 5 mail s Your FueP 
U6 6 Its What You £at 
No 9 Take a Deep Bream 
No71 look At You Now 



SCIENCE^GRADE2 



P9rt6n»l Hyghni 
M About You 

No 7 Good Mouthkeeptng 

MfMtfMr Chtngtt DtHy A UKontny 
8ippl9t 

No 20 Shadows _ 
Animilt In r/»f ChJI&'i Ehvlronrntnt 

No 30 Ammals Need You 
Plintt Chjrv^ mh (/jt SMtons 

No 10 Surviving the Cold 

SMCft fre CvrM from Pl«c« to PIm /n 
Dftftrnnt fHayt ::. 

fhi Miny WoK^j of Hitun 

No 9 Seed Dispersal 



GOOD NDTRITI0N~4T'S YOUR CHOICE 
Atl About You 

No 5 What's Your Fuel'' 

No 7 Good Mouthkeeping 
Bippki 

No 25 Ail By Myself 
INVESTIGATING MATTER 

All About You 

No 9 Take a Deep Breath 

EXPLORING VARIATIONS 
RIpplM 

No 12 Body Talk 
No 20 Shadows 
AV About ibu 

No 22 No Two Alike 

OBSERVING INSECTS . :: 

Jh^ <?«af IVorfd of rns«cfl 

lUSB with Bcaciervcaliy talented 
students Preview vocabulary ahead 
Of time J . 

The Many Worldi of Natun 

No 2 The Monarch and the Mitkweea 
No 5 Protective Coloration 
Up Ojosa and Natural' 

NO 3 rnsects - 
No 15 OutSfde Your Doof 



Att About m 

INo. 13 GeWng the Message 

Sioingthir^t 

Afl About You 

No. 15 Listen. LOOK J learn 
R/ppiii 

No. 8 Eyes and Lenses 

H*ar/ng f h!n^ 

M About You 

No. 15 Listen, took S learr) 

No 24 Sounds of Myself 
ToucbJrig Thihgi 
^^AboulYpu 

No J 6 Handy Hands 

No.28 Hands 
OVING THINGS 

fl/pplH 

No 74 Movement 



SCIENCE-GRADE 3 



PROBING WITH A MICPOSCOPE 
Ripptoi 

No [5 Take a Good Look 
An About You 

No S What Are You Mad'e 0/' 
Nd 12 Your Btnhd'ay Suit 

ANIMAL NEtDS AND CARE 
Aii About You 

NolB What Keeps You Alive'' 
^^•*l WorHJ of inM4CtH 
Entire Series 
fftppJN 

No 30 Anirrtals Need You 
COOKING INTO SPACE 
f»/ppHlt 

No 76 Out Yd the Moofi- 
Nol7 Going Home to Earth 
No 20 Shadows 



AN ED JCATIONACESOGRAM CONCERNING USE A 
ABUSE OF NON'FOOD SUBSTANCES 

8lppf9t 

NO. 7 Check Op 
Atl About You 

No23 Srmiles, _Wheezies. & Measles 

No 24 Watch Out! 

No25 H You Go To The Hosptfal 

MAKING INFERENCES ABOUT PREHISTORIC LIFE 
Exploring the WoHd of Science 

No 34 Prehistoric Times 



SCIENCE-GRADE 4 



ROCKS & MINERALS 

Eipiorlng the World of Science 

No 33 Introduction to Our Earth 

Nsfura/ Forces —Part I 
^.o37 Na/ura/ Fo/cei-Parr 
39 Mountain Formation 
'VP 39 Rocks -^neous__ _ _; 

Rocks— Sediment3ry_ 
No 4 1 Rocks-MetAmorphic 
No 42 Rock Identification 

OUTDOORS-PLANTS 

lExptoring tha World ofScfance 

No 26 Forest Plants 

No.29 Desert Plants 

No 31 Jungle Plants 

No 43 Soil and Conservation 

i4o 44 Ground Water 

Bfoscopa 

No. 3 The World of Living Things 
No 4 Where Plants and Animals Lrt/e 
No. 5 Adaptatfon 

Tha ManY_Wortdt of fiatura 

No '6 The Oak 
No. 8 Seed Dispersal 
No 1 1 Flowers 
No 12 Evergreens 
No 14 Tree Blossoms 

OUTDOORS-BIRDS 

Via Maaymrmi of Nature 

No I Of Birds. Beaks, and Behavior 

No I Adaptation 

No. 10 Surviving the Cold 

Up C/osf and Naturar 

No. 8 What I! a Bird'^ 

Him i/ia TMri Iri Maryland: 

mWTrtpV 

No 12 Blackwater National 
Wildlife Refuge 
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Appendix C 

Garrett County Public Sehooll 

ITV Seeia? Studies Gurriculum Match 

198S-86 



Goal Obj. Chap. 



1 
2 



1 
7 



1 

21 



12 
18 



1 

15-16 



11 
15 



Grade Nine 
Series 



Lesson 



*Maiyland. 
""Spaces 



*Ot>en for Business 



*Jobs: Seeking, Finding, 
Keeping 



*en the Level 
Contract! 
""Consumer Squad 



*Ori the Level 
""Consumer Squad 

*dn the Level 



15. Future: Schooling 

1. Space 

2. The Body 

3. Computers 

4. Ecology 

5. Energy 

6. Cdrhrnunicatidns 

1. Is It For You? 

2. How Do You Start? 

3 . Do You Know Year iMarket? 

4. What's Your Plan? 

5. What's the Bottom Line? 

6. How Do You Keep It Going? 

3. Interests, Aptitudes, 
Abilities 

5. Career Plans 

11. What's Next? 
8. Legal or Illegal 

1 . Everyone Is a Consumer 

2. Advertising^^ 

3. Finajicial Planning 

4. Money Management 

6. Consumer Aids/ 

Comparisdn Shopping 

7. Consumer Redress 

2. Daddy's Girl 

5. Marketing Tes:hniques 

8. Energy and You 

8. Side by Side 



""Available on videotape from the Resource Center 
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Appendix D 



MGP5 

Department ci InstructioTal Rescxirces 
TELEVISIO N SERV IGES 




lcIci7ision Lesson Correlation 




Fall 1983 
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SOCIAL STUDIES CURRICULUM 
AND TELEVISION LESSON 
CORRELATION 



GRADES K-8 



This brochure is designed to assist teachers in selecting 
arid usirig instructional teievisiori social studies programs 
available from Maryland Iristructidnal Television and the 
Montgomery County Public Schools videotape library^ 
ebllectibri. Gommittees of classroom teachers, h^edia 
specialists, and subject area cddrdinatbrs and specialists 
have selected specific programs to match the MCPS 
social studies curriculum for levels 



1. Review the listing of television jessons, 

2. To determine how you plan to utilize specific television lessons, 
examine the teacher guide provided for each series. The guides 
are available from your media specialist. Additional copies may be 
ordered by calling the Department of Instructional Resources 
Television Services at 279-3141. 

3. To determine the broadcast time for television lessons, refer to the 
Maryland I TV Catalog/ Schedule, The schedule is available from 
your media specialist. 

4. Copies of selected lessons are available for loan from the Film 
Library. To view lessons listed with (VT) numbers, use standard 
MCPS film booking procedures. All other lessons may be 
borrowed by calling Television Services at 279-3141. 

5. Preview the teievisiori lesson to determine whether the lesson will 
support or enrich your teaching objectives. 

6. Call Television Services at 279-3141 if you have questions about 
the use of television lessons in your classroom. 

7. Please note the social studies topics arid iristructibrial objective 
numbers for each teievisiori lesson. You are encouraged to use the 
match of social studies and TV lessons in your planning. This 
brochure was designed for use with the social studies instructional 
guide for your grade level. 

H. Note that the correlation for map and globe skills objectives 
appears at the back of the brochure. 




isticns for using this brochure 




GHARLES CQUNTY 
PUBLlG5GH0^tS 

aCIENGE 
GURRIGUIiUM 
and INSTRUCTIONAL 
TELEVISION MATCH 

1982-83 
GRADES K-5 

The . purpose of this pamphlet is to assist 
teachers to select and use ITV science 
programs presented _by Maryland 
Instructional Television, A committee of 
classroom teachers arid riiedia specialists 
has- gqrrelated specific ITV science 
programs with the Charles County science 
curriculum K-5: 

— — ^ SUGGESTIONS I 

1. Review this Hsting of television lesjsdns. 

2. eonsuit the Maryland IW schedule 
available from your schoors media center 
for broadcast times of recommended 
programs. 

3. These prograits may be videotaped for 
later playback. Cons^^^^ Maryland ITV 
schedule for the **off-air'* recording rights 
for each series. 

4. Do long-range planning to effectively 
utilize these programs correlated to your 
curriculum units. 

5. Many of the recommended programs are 
available for duphcatioh on videotape at 
the IMC. Make your request for programs 
through the media specialist in your 
school. These programis are asterisked. 




Kent County PuBlic Schools 




CURRICULUM 
& 

TELEVISION 
MATCH 

GRADES 5 -8 

This brochure has been designed to assist 
teachers In selecting and using ITV science 
programs presented by Maryland In- 
strUctiohal Televisjph, A: cornmjtte^ 
teachers, media specialists, arid - media 
supervisor has selected specific ITV pro- 
grams to match the Kent County Curriculum. 




SUGGESTIONS 

1. Review this listing of television lessons. 

2. Examine the Teacher's Guide provided 
for each series to determine how you 
plan to utiMze the specific television les- 
sorv. The gujdes are available from your 
media specialist. 

3. Refer to the Maryland ITV catalogue/ 
schedu2®^^ determine ttie **alr tjme" for 
the television lesson. The schedule is 
available from your media specialist. 

4. Prevlew the television lesson^ ppssi- 
hje, before the class view] ng to see If the 
lesson wll support or enrich your teach- 
ing objectives. 

5. Tapes are available from your media 
specialist and/dr the Professional Li- 
brary. 
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3t„ Mary's County Pub'ic Schools 
MATHEMATICS CURRICULUM AND ITV MATCH 

this brochure has been designed to assist. teachers in selecting and using television 
programs broadcast by Maryland Instructional Television. Each program has been designated 
for use at a level appropriate to the mathematics curriculum of the St. Mary's County Public 
Schools. 

SUGSESTI0NS FQR USE 

1. Review this listing of televisior. lessons. 

2. Examine the teacher manual : provided for each series to determi.ie how you plan to 
utilize the specific television lessons. The guides are available from your media 
special fst. _ 

3. Refer to the Maryland ITV eatalog/Schedule_ to_determine the "air time" for the 
television lesson: The schedule is available from your media center. 

4. Programs can be videotaped for later playback according to the off-air recording 
rights indicated for each series in the catalog/schedule. 

5. Some of the ITV programs listed in this brochure are available on videotape or 
film from the Ihstructidhal Material s Center at Lcveville. The^e are indicated 
with an asterisk and can be requested through _the school media center. 

6. Preview the television lesson, if possible, before the class viewing to see if the 
lesson will support or enrich your teaching cbject'Ives. 
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Harford County Public Schools 
45 East Gordon Street 
Bel Air, Maryland 2J074 



A. A. ROBEBTY 



Superintendent of Schools 



Harford County Public Schools 




Mathematics CUrricuiiiln & 
itv Match 



This brochure has been designed to assist teachers in selecting arid Usirig televisibri 
programs broadcast by Maryland Iristructibrial Television. Each program has been designated 
for use at a level appropriate to the mathematics cuniculum of the Harford County Public 
Schools. 

After reviewing the listing of televised progranis, examine the Teacher's Guide 
provided for each series to determine when and how to use each specific lesson. 
Guides are availabje in each school or from Mrs. Joyce Hess' office, 838-7300. Consult 
the Maryland ITV Cataldgue/Schedule to find the tiriies for open circuit broadcasting of 
the prc^rams; If the schedule is Inappropriate, programs may be taped off the air for 
future use. Cppi_es<5f Tapes marked with asterisk (*) are available from Mr. Dean King's 
office, 838-7300, Ext. 262. 
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other Alt Publications 



You may also be interested in these publications from AIT: 

Cvvjieraiive School Television and Educational Change: The 
Consortium Development Process of the Agency for Instruc- 
tional Television, John Middleton. 1979. A description of the coopera- 
tive process for instructional video development v^hich AIT has used since 
the late 1960s. $6.95 plus shipping. 

Thinking Through Televisioh, Kay Robinson Sloan. 1980. A nar- 
rative of the development and production of r/rmfc4&0ttf, AITs acclaimed 
video series for critical thinking skills. $12.95 plus shipping. 

Secondary School Video: A Facilitators Guide, 2hd edition. 
1981. Suggestions ^d_ techniques for implementing video in secondary 
schools. $6.05 plus shipping. 

lf VVlilimti6n l4mbMk, 1985. The best ideas for increasing ithe use 
of instructional television submitted by television agencies in AIT's 1984 
National Promotion/Utilizatioh Contest Free. 

ITV Viiiization Ideabook. 1986. More suggestions from television 
agencies on how to promote the use of instructional video; from AIT's 1985 
National Prbmbtibn/Utilizatibri CbritesL Free. 

Guidetines to Media Utilizations Lessons from Project Discov- 
ery (Research Report 64). July 1978, A description and analysis of the 
experiment on total media accessibility in local school buildings, with 
suggestions dri how to increase video use today. $2.50 plus shipping. 

Micros in the Middle School: A Shapshoi in 1984 (Research 
Report 93). November 1984. ITie results of a national survey of tlie use of 
microcomputers in middle schools. $2.50 plus shipping. 

AIT Newsletter. Quarterly. Describes current AIT activities. Sent to 
educational institutions upon request. Free. 

AIT Catalog of Educational Materials. Describes all AIT materials 
and services. Sent to educational institutions upon request. Free. 

Additional AIT research reports and papers are available from the ERIC 
system. Contact the ERIC Clearinghouse nearest you or the ERIC Clear- 
inghouse on Inforaiation Resources, Syracuse University, (315) 423-3640. 

Orders for publications from AIT must be accompanied by a purchase order 
or personal check. Send orders to: 

Agency for Instructional Technology 

Box A, Bloomington, Indiana 47402-0120 
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The Agency for Instnictional T^hnology is a ndnprpfit 
American-Gahadian organization Ktablished Ln 1973 to 
strengthen education throttgh technology. In cooperation 
with state and provincial agencies, AiT develops 
instructional materials using television and cornputers. 
AIT also acquires and distributes a wide variety of 
teievision^^jated print, and computer materials for use as 
major learning resources. It makes many of these 
materiali available ia audiovisual formats. From April 
1973 to July 1984, AIT was known as the Agency for 
Ihsfructibnal Television. Its predecessor organization, 
National Ihstructiohal Television, was founded in 1962. 
ATTs main offices arc in BSobmington, Indiana. 

Printed in U.S.A. 
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